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A message from the FECCA Chair
Joseph Caputo OAM JP

Welcome to the 2015 autumn edition of our 
Australian Mosaic magazine. In this edition we aim 
to explore ways to better invest in our youngest 
generation and we discuss the right of culturally 
and linguistically diverse children and their 
families to access children’s services that are not 
only culturally appropriate but also proactive in 
encouraging the preservation of their language, 
culture and personal identity. 

This edition sets to provide a positive perspective. It 
shows that there are a lot of relatively easy steps that 
can be taken to ensure that our children’s services 
are more inclusive and more accessible and that 
there are ways to increase cultural awareness 
amongst the Australian communities. The articles 
in this edition showcase a few of the many good 
practice examples available out there. The focus is 
on positive examples not because we believe the 
sector found a silver bullet for resolving children’s 
issues, but because we think it is time to learn about 
what works, be open to ideas, embrace them, and 
implement innovative solutions.

The issues that children from migrant or refugee 
backgrounds face are easily identifiable and 
determined by a range of factors, including their 
migration and settlement journey, past experiences 
of trauma or displacement, language, cultural 
barriers and intergenerational conflicts. These 
factors give rise to different issues and needs. For 
instance, we know that children from a refugee 
background may face greater issues in adapting 
to and settling in Australia which stem from their 
experience of violence and emotional trauma 
associated with the situations which drove them 
and their families from their home. We should not 
forget about the significant number of children in 
immigration detention who are, on top of everything 
else, also exposed to the extremely detrimental 
effects of indefinite detention. Adding this damaging 
experience to a history of displacement and 
emotional hardship exacerbates any barriers faced 
by these children in their journey to successful 
settlement and individual development.

We know that the quality of life of migrant and 
refugee children is directly affected by their access 
to appropriate services and early education, their 
participation in society, housing situation, mental 
health issues, the support they receive, and 
experiences of racism and bullying. 
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Applications close 1 May

To advance its work in this area, FECCA has engaged 
in a valuable and very important partnership with 
the National Association of Multicultural and Ethnic 
Children’s Services (NAMECS) as the national 
peak network of agencies and services whose 
core focus is the provision of culturally responsive 
children’s services. our joint advocacy efforts focus 
on promoting a reflection of multiculturalism in 
children’s services by ensuring that the provision of 
services encourages and supports the development 
of cultural identity of children, and that services are 
accessible, responsive and culturally competent. 
Professional development of staff through ongoing 
cultural sensitivity and competency training, the 
coordination and collaboration of mainstream 
services with multicultural or ethno-specific 
services, services that are more available and more 
visible to culturally diverse communities, as well as 
employing bicultural workers, are just a few of the 
proposed strategies to achieve this. 

Beyond being an access and equity issue, culturally 
competent children’s services should also serve as a 
platform for building social cohesion and preventing 
discrimination and racism. This can be done through 
an in depth exposure to different cultures at an early 
age with the purpose of fostering positive attitudes 
towards diversity and greater awareness of different 
cultures and languages. This could generate 
positive effects in terms of curtailing the instances 
of racism and bullying in educational settings 
while ensuring that all children can realise their 
potential and experience a healthy and welcoming 
environment. It will also have a positive impact 
further down the track, by building more cohesive 
and inclusive communities whose members are 
less prone to adopt damaging behaviours such as 
racism. 

Now it is more important than ever to invest the 
right resources into early childhood development 
and education to ensure that our children develop 
a sense of belonging, have access to adequate 
support and are empowered to preserve and 
develop their cultural identity. We hope that this 
edition will provide some compelling examples and 
ideas on how we can work towards achieving this. 
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A message from THE FECCA DIRECTOR 
Gulnara Abbasova

This edition of Australian Mosaic magazine is 
released shortly after the harmony day celebrated 
every year on 21 March to coincide with the 
International day for the Elimination of racial 
discrimination. The day is an occasion to reflect 
on the profound damage of intolerance, and renew 
our commitment to equality and non-discrimination. 
The day’s message is underpinned by national 
and international policy frameworks and legislation 
that aim to promote both recognition of diverse 
cultures enriching Australia, and close interaction 
between such diverse cultures based on principles 
of reciprocal respect and equality. At the heart of 
building social cohesion in Australia’s communities 
is promoting recognition of, and respect for, our 
unique and increasing cultural diversity.

The UNESCo Constitution’s preambular statement—
that the ignorance of each other’s ways and lives 
has been a common cause of that suspicion and 
mistrust between the people of the world through 
which their differences have all too often broken into 
war—is just as relevant on a much smaller scale, for 
families and communities. 

The key to ‘how’ we can achieve the level of social 
cohesion to match the level of our diversity is 
education. The United Nations Convention on the 
Rights of the Child, in its Article 29, outlines what 
education should be aimed at—not unexpectedly, it 
is to develop the child’s personality, talents, mental 
and physical abilities to their fullest potential. 
The article, however, goes on to say that equal 
importance should be placed on developing 
respect for the child’s own cultural identity, 
language and values, for the national values of the 
country in which the child is living, the country from 
which he or she may originate, and for civilizations 
different from his or her own. Finally, education is 

about preparing the child for responsible life in a 
free society, in the spirit of understanding, peace, 
tolerance, equality of sexes, and friendship among 
all peoples, ethnic, national and religious groups 
and persons of indigenous origin.

To ensure meaningful investment into building 
peaceful and cohesive communities, education 
should go beyond one’s own culture and identity, 
and embrace recognition of intercultural societies 
and differences. diversity and tolerance education 
should be an integral part of our children’s and 
family services.

our partner in this edition is the National Association 
of Multicultural and Ethnic Children’s Services, a 
network of agencies dedicated to the provision of 
culturally responsive children’s services across 
Australia. Pola Nadas, who is currently the national 
peak’s convenor, discusses the history and legacy 
of NAMECS, its commitment to fostering cultural 
and linguistic diversity through inclusive practice, 
achievements and challenges, both to date and 
ahead.

rhonda Livingstone of the Australian Children’s 
Education and Care Quality Authority reflects on the 
critical importance of the National Quality Framework 
in setting standards and principles for recognising, 
respecting and embedding cultural diversity and 
understanding as part of delivering education and 
care program. Megan Mitchel, Australia’s Children’s 
Commissioner, shares her insights into the unique 
diversity of Australian society, and addresses the 
barriers experienced by children from culturally and 
linguistically diverse backgrounds, and particularly 
the most vulnerable of the cohort—those who arrive 
in Australia as refugees or asylum seekers.
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Myfanwy Mcdonald of Murdoch Children’s 
research Institute and Colleen Turner of VICSEg 
New Futures explore the challenges that child and 
family services pose for families unfamiliar with the 
Australian system. They share with us VICSEg’s 
commitment to support migrant and refugee 
families with young children through a unique 
mentoring program that serves as a bridge between 
families and the service system. Anaik doyle from 
MdA examines the critical role of early childhood 
educators in preparing children for our increasingly 
globalised and intercultural society. She shares the 
findings from the operation of the Bicultural Support 
Service, in so far as it promotes tolerance education 
and assists services in supporting the participation 
and inclusion of children from diverse backgrounds.

Meni Tsambouniaris, who coordinates some 350 
bilingual/bicultural children’s services inclusion 
workers in NSW, explores what makes the Bicultural 
Support program a model of best practice. 
She further reflects on the situations of children 
experiencing multiple and complex needs—such 
as migrant and refugee children with disability, 
and their families—and what culturally appropriate 
supports and partnerships are necessary to ensure 
the children’s full participation and inclusion.

dr Liza Beinart from Save the Children Australia 
discusses an innovative approach to addressing 
social isolation and resettlement experiences 
through holistic support to women and children from 
migrant and refugee backgrounds in WA. In addition 
to improving school readiness and transition for 
families unfamiliar with Australian systems, the 
program pursues longer-term goals of developing 
the participants’ social networks and capacity to 
support each, thus minimising their future reliance 
on support programs. Katrina Licuanan Kutschker 
from FKA Childrene’s Services shares a touching 
story of a family who received the Bicultural Support 
program’s assistance when they needed it most. 
She examines the key benefits of the program, 
including facilitation of cultural awareness and 
understanding, as well as communication between 
educators and families.

I thank our colleagues at NAMECS for working 
with us on this important edition that looks at both 
challenges and opportunities for children’s services 
in delivering intercultural, inclusive and responsive 
education and care. The contribution of NAMECS 
to integration of culturally competent and inclusive 
practices in the service provision is praiseworthy, 
and I hope the edition will encourage readers to 
look more closely at the innovative programs and 
initiatives implemented nationally.
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National Association of 
Multicultural and Ethnic 
Children’s Services
Pola Nadas

Pola Nadas is currently the 
convenor of the National 
Association of Multicultural and 
Ethnic Children’s Services and 
was a founding member of the 
organisation in 1994. For more 
than 30 years she has been 
a passionate leader of local, 

statewide, national and international organisations 
and programs delivering community services, child 
care and education services for families of culturally 
diverse backgrounds. In the mid 90’s, Pola worked with 
the first child care overseas qualifications assessment 
board in WA to encourage workforce diversity and is 
currently an Australian Children’s Education & Care 
Quality Authority (ACECQA) second tier review panel 
member. Throughout her career Pola has maintained 
a passion for supporting bilingualism of children and 
a culturally diverse workforce in children’s services. 
Pola is a qualified teacher (B’Ed) and Educator 
(Advanced Dip) and holds both a MBA and a MSA in 
Public Policy Analysis.

The National Association of Multicultural and Ethnic 
Children’s Services (NAMECS) was established 
more than 20 years ago as a national peak network 
of agencies and services whose focus was on 
the provision of culturally responsive children’s 
services, particularly child care. It was a time when 
few families of culturally diverse background were 
using mainstream services.

From its inception the network included a range of 
service types as members. At the core were the 
state and territory based resource Advisory and 
Training Agencies (rATAs), which were funded by 
the Commonwealth under its Children’s Services 
Program to support the service sector in the proper 
inclusion of children from migrant and refugee 
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families and to provide families with information and 
assistance regarding access to services. But there 
were also representatives from the ethno-specific 
child care services established with government 
funding in the previous ten or so years, particularly 
in Victoria and New South Wales. Individual services 
that had developed outstanding multicultural 
programs in response to their diverse communities 
were also represented. The other significant group 
of participants were drawn from the ethnic SUPS 
(Supplementary Services Program) workers, who 
provided direct assistance to families from specific 
ethnic backgrounds and from the Children’s Services 
resource and development officers (CSrdos), 
whose role was to support the inclusion of children 
with disabilities, children who were indigenous 
and children from culturally diverse backgrounds 
among clusters of services based on municipalities 
or service regions.

The four aims that brought the Network together 
were to:

•	 Facilitate	 the	 access	 and	 participation	 of	
non-English speaking background families in 
children’s services;

•	 Promote	 and	 foster	 cultural	 and	 linguistic	
diversity through inclusive practice in children’s 
services at the national level;

•	 Work	in	partnership	with	government	and	other	
relevant bodies on policy, planning, research 
and review in children’s services; and

•	 Act	as	a	consultative	body	at	the	national	level.

These aims have continued to motivate NAMECS 
through its subsequent development. 

There were a number of factors behind the 
establishment of the national body. For the 
government, it contributed to the development of 
a uniform approach to access and equity in the 
provision of child care, which was built around 
the interlocking support roles of the rATAs at 
the state-wide level and the CSrdos at the local 
service level. As a representative body, NAMECS 
gained a seat at the National Children’s Services 
Forum, a quarterly meeting of children’s services 
peak bodies in Canberra, hosted by the Federal 
department responsible for child care, to provide 
regular information flow between government and 
the sector. For those working in the cultural diversity 
field, particularly in the state based rATAs, a 
national body with a national platform strengthened 
their capacity to advocate for the specific support 
and resource needs of children from migrant and 
refugee families.
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The success of NAMECS advocacy can be seen in 
the expectations of educators to:

•	 Use	culturally	competent	practices	in	supporting	
children and families; 

•	 The	cultural	diversification	of	the	workforce;	and	

•	 The	 integration	 of	 inclusion	 and	 inclusive	
practices in the National Quality Standards, the 
Early Years Learning Framework, and policies 
and procedures underpinning service provision. 

What was once seen as a skill set required only for 
specialists and bilingual educators has become a 
mainstream expectation of all educators.

When the Federal government restructured the Child 
Care Support Program in the mid 2000s, the rATAs 
specifically dedicated to the inclusion and support of 
children from diverse backgrounds in the mainstream 
ceased to exist as independent agencies. Their role in 
most states was absorbed into generalised inclusion 
agencies, except in NSW and Victoria, where they 
continue to provide support to children’s services on 
a contractual basis. These changes have weakened 
the organisational and representative capacities of 
NAMECS as a national body. The dissolution of the 
National Children’s Services Forum in 2014, under 
the present government, has made its situation even 
more tenuous.

In order to maintain its critical role in advocating 
for the needs of children from migrant and refugee 
backgrounds within and beyond the child care 
system, NAMECS undertook to build a formal 
relationship with FECCA, as its advisory body on early 
childhood issues. That strategy culminated in the 
formal signing of a Memorandum of Understanding 
(MoU) in early 2014. The role assigned to NAMECS 
in the MoU is as follows:

NAMECS, as the peak body in Australia for 
multicultural and ethnic children’s services, 
depending on available resources, agrees to:

•	 Formally	acknowledge	FECCA	as	the	peak	body	
dealing with broad-based policy issues specific 
to people from culturally and linguistically 
diverse (CALD) backgrounds;

•	 Actively	 support	 the	 systemic	 advocacy	 work	
of FECCA by providing relevant and up-to-date 
advice on the issues affecting children from 
CALD backgrounds;

•	 Work	in	close	partnership	with	FECCA	on	issues	
and projects of relevance to children from CALD 
backgrounds, including refugees and asylum 
seekers;

•	 Draw	on	the	expertise	of	FECCA	when	working	
on multicultural and CALD policy issues at a 
national level that have implications for CALD 
children;

•	 Jointly	advocate	with	FECCA	on	children’s	issues	
and promote a reflection of multiculturalism in 
children’s services;

•	 Work	in	close	partnership	with	FECCA	to	develop	
joint publications or promotional materials on 
issues relevant to CALD children, including 
refugees and asylum seekers; and 

•	 Provide	 input	 to	 the	 development	 of	 FECCA’s	
Children’s Policy.

This MoU gives NAMECS a new lease of life—both 
to continue the role it has played up to now, as well as 
to broaden its membership base and address issues 
of relevance to families and children that go well 
beyond the confines of the children’s services sector.
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How the National Quality 
Framework supports  
cultural understanding,  
respect and competence
Rhonda Livingstone

Rhonda Livingstone is the 
National Education Leader, 
Australian Children’s 
Education & Care Quality 
Authority (ACECQA), and 
brings a wealth of experience 
to this role, having worked 
in preschools and long day 

care centres and as an assessor of programs and 
services for both the Queensland Government 
and the Crèche and Kindergarten Association of 
Queensland. Rhonda’s extensive involvement in the 
National Quality Agenda reforms saw her contribute 
to the development of the National Quality Standard 
and its Guide, assessment and rating tools and 
processes, and the training and testing program for 
authorised officers. Rhonda has also worked as a 
Senior Advisor, Excellent Rating with ACECQA, 
and as a sessional education academic with the 
Queensland University of Technology.

In an increasingly globalised world, interactions 
between various cultures enrich our everyday lives, 
and for those working in education and care, this 
is true in our work with children and families. The 
mosaic of cultures in our communities adds to the 
richness of our experiences and also brings with it 
opportunities for reflection and personal growth.

The United Nations Convention on the Rights of 
the Child states that all children have the right to 
an education that lays the foundation for the rest 
of their lives, maximises their ability and respects 
their family, culture, other identities and languages. 
The National Quality Framework (NQF) for quality 
early childhood education and care, introduced 
across Australia in 2012, sets a strong foundation 
for educators to embrace cultural diversity, build 
cultural competence for educators and children, 
and includes principles that advance the rights of 
the children at the service. 
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A key feature of the NQF is the introduction of 
national approved learning frameworks, the Early 
Years Learning Framework and the Framework 
for School Age Care. Acknowledging that cultural 
ways of being will be different between children 
and families within a cultural group, the frameworks 
recognise that culture is not only influenced by 
traditional practices, heritage and ancestral 
knowledge, but also by the experiences, values 
and beliefs of individual families and communities. 
The frameworks set the expectation that educators 
working in early education and care services will 
honour the histories, cultures, languages, traditions, 
child rearing, practices and lifestyle choices  
of families.

Key insights into the importance of culture are 
explained in the supporting Educators’ Guide to the 
Early Years Learning Framework which states that 
“culture is the fundamental building block of identity 
and the development of a strong cultural identity is 
essential to children’s healthy sense of who they are 
and where they belong”. recognising, respecting 
and embedding cultural ways of knowing and being, 
and promoting a sense of belonging are key themes 
of the NQF.

To ensure equity and avoid barriers in the provision 
of education and care across cultures, and to 
build respect and valuing of different cultures, 
the frameworks, and the NQF more generally, 
support educators to build cultural competence, 
for themselves as well as for children. A strength of 
the NQF is that it focuses on holistic learning and 
development and encourages educators to deliver 
educational programs based on each child’s current 
knowledge, ideas, culture, abilities and interests. 
Educators adapt their teaching style to support each 
individual child, including cultural factors which 
contribute to who they are, how they learn and how 
they respond. Through this, cultural competency 
is promoted, as the experiences, interactions and 
routines each child engages in are relevant to them, 
respectful of their background and build on their 
current interests and abilities.

Acknowledging that cultural competence is much 
more than just the respect for and acceptance of 
cultural diversity, the approved learning frameworks 
describe cultural competence as the ability to 
understand, communicate with, and effectively 
interact with people across cultures. We have 
increasingly moved beyond just recognising 
a diverse range of cultures, to demonstrating 
cultural sensitivity, embracing, valuing, respecting, 
embedding, and importantly addressing any 
potential cultural biases or inequities.
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respect for diversity and working for equity are 
key principles in approved learning frameworks 
which state that “educators who are committed to 
equity believe in children’s capabilities to succeed, 
regardless of diverse circumstances and abilities”. 
In being able to communicate across cultures, 
educators must appreciate cultural differences, 
critically reflect on their understandings and be 
committed to learning more to avoid barriers 
in children’s education. A culturally competent 
educator, as guided by the NQF, challenges their 
own perspectives and attitudes that may cause 
unintended consequences for children and families, 
and empowers children to become culturally 
competent citizens in a globalised world.

Becoming culturally competent requires a continuous 
cycle of reflecting and learning for educators and for 
children. The approved learning frameworks identify 
that cultural competence encompasses:

•	 being	aware	of	one’s	own	world	view;

•	 developing	 positive	 attitudes	 towards	 cultural	
differences;

•	 gaining	knowledge	of	different	cultural	practices	
and world views; and

•	 developing	 skills	 for	 communication	 and	
interaction across cultures.

An important step to becoming culturally competent 
is engaging in responsive and collaborative 
relationships with children, families, educators and 
the community. In fostering respectful, equitable, 
sensitive and responsive relationships, culturally 
competent educators respond to children’s 
expertise, cultural traditions and ways of knowing, 
including the multiple languages spoken by some 
children, particularly Aboriginal and Torres Strait 
Islander children. 

Embedded in the learning frameworks and NQF is 
recognition of the importance of learning about each 
child’s background and establishing collaborative 
partnerships with families and communities. Families 
are encouraged to be involved in decision making 
processes around children’s learning, information 
is shared between educators and families, and 
strategies are in place to support communication. 

The NQF also emphasises our responsibilities 
to close the gap in educational achievement 
between Indigenous and non-Indigenous children. 
As acknowledged in the learning frameworks, 
cultural competence includes promoting greater 
understanding of Aboriginal and Torres Strait 
Islander ways of knowing and being. And in line 
with Article 30 of the UN Convention on the Rights 
of the Child, a guiding principle of the NQF is that 
Australia’s Aboriginal and Torres Strait Islander 
cultures are valued. This includes making Aboriginal 
and Torres Strait Islander culture into every  
day practice.

often we hear educators express their concern in 
‘getting it wrong’ or being ‘tokenistic’ when seeking 
to embed Aboriginal and Torres Strait Islander 
cultures in their educational programs. To address 
these concerns, educators are encouraged to 
engage in professional development and seek 
ways to engage in inquiry and meaningfully develop 
their professional knowledge. Educators need to 
understand and be able to personally connect with 
the culture to respectfully embed it into children’s 
learning experiences in the program. 

Community involvement, including drawing on the 
expertise of those belonging to a particular cultural 
group, and inviting guests from different cultures 
into the service, is another effective strategy which 
contributes to cultural competence of educators 
and children.

The Early Years Learning Framework and 
Framework for School Age Care remind us that 
cultural competence is a journey, not a destination. 
It is inspiring and reassuring to see in education and 
care services across Australia educators who are 
committed to ongoing learning, reflecting on their 
practice and embracing diversity and difference to 
build respect and valuing of the culture of children, 
families, educators and communities. 

13



From diversity to inclusion: 
realising rights of culturally and 
linguistically diverse children
Megan Mitchel

Megan Mitchell is Australia’s 
first National Children’s 
Commissioner. She 
commenced this role on 
25 March 2013. In her 
term as National Children’s 
Commissioner, Megan 
is focusing on the rights 

and interests of children and the laws, policies 
and programs that impact on them. Megan has 
a wealth of experience working with children. 
She has practical experience working in child 
protection, foster and kinship care, juvenile justice, 
children’s services, child care, children’s services, 
childcare, disabilities and early intervention and 
prevention. Her previous roles have included NSW 
Commissioner for Children and Young People, a 
position she held since 2010, Executive Director 
of the ACT Office for Children, Youth and Family 
Support, Executive Director for Out-of-Home Care 
in the NSW Department of Community Services, 
and CEO of the Australian Council of Social Service. 
Megan’s academic qualifications span the fields of 
social policy, psychology and education. She has 
completed a Bachelor of Arts from the University 
of Sydney (1979), a Diploma of Education from 
the Sydney Teachers College (1980), a Master of 
Arts (Psychology) from the University of Sydney 
(1982), and a Master of Arts (Social Policy) from the 
University of York (1989).

According to the Australian Bureau of Statistics 
(ABS), at 30 June 2013, 6.4 million people, or just 
under 28% of the population, was born overseas.1 

The proportion of children aged 0 - 17 born overseas 
in 2009 - 2010 was 8.3%.2 The 2014 Culturally and 
Linguistically diverse youth Census shows that 
25% of all youth aged 12 - 24 in Australia are from 
a culturally and linguistically diverse background—
this includes those born overseas and those who 
were born in Australia and have at least one parent 
born in a culturally and linguistically diverse country.3 
There is great diversity in the languages spoken at 
home by culturally and linguistically diverse born 
youth, with approximately 220 different languages 
or dialects represented overall.4

We are very lucky to live in such a diverse and vibrant 
country. And while this diversity is increasingly 
recognised as delivering many social, cultural and 
economic benefits, becoming a genuinely inclusive 
society remains a distinct challenge. We know that 
children and young people from culturally and 
linguistically diverse backgrounds can face barriers 
that place them at risk of harm and exclusion.5 

They may be subject to both direct and indirect 
discrimination and racism. Language difficulties can 
be a barrier to learning, employment and social life. 
Sensitive and relevant services, including in health 
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and education, are not always available. direct 
breaches of a child’s human rights may occur, such 
as for many asylum seeking and refugee children.

The United Nations Convention on the Rights of the 
Child provides one of the most important platforms 
for addressing these issues. This international 
treaty, ratified by Australia in 1990, covers the full 
spectrum of children’s civil, political, economic, 
social and cultural rights and sets out standards for 
the protection and treatment of all children. Sadly, we 
still have a long way to go in making the provisions 
of the Convention a reality for children and young 
people from culturally diverse backgrounds. 

I am privileged to talk to many children and young 
people in my job. Some of the most vulnerable are 
those who have arrived in Australia as refugees 
or asylum seekers. While generally full of hope 
and keen to fit in, some struggle to communicate 
and socialise with other children, are behind 
educationally, or have experienced the trauma of 
war and family separation. These are some of the 
most resilient and inspiring young people I have 
ever met. however, they are also at serious risk. 

Many continue to experience trauma as a result of 
their journey to Australia and their detention. Many 
have faced racism and discrimination. often, they 
are deeply anxious about their futures and those of 
their families.

of particular concern are the needs of children held 
in closed detention for prolonged periods, who are 
effectively excluded from the Australian community. 
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The Commission’s 2014 National Inquiry into 
Children in Immigration Detention investigated the 
ways in which life in detention affects the health, 
wellbeing and development of children. As part 
of the Inquiry team, I visited a number of centres, 
interviewing children and families and observing 
the conditions and impact on children. 

The Inquiry report, The Forgotten Children6, 
documents the clear and serious negative 
impacts on children’s physical and emotional 
development. For example, children in detention 
have significantly higher rates of mental health 
disorders (34%) compared with children in the 

Australian community (under 2%). The numerous 
reported incidents of physical and sexual assaults, 
and self-harming involving children further indicate 
the danger of institutional detention environments. 

The report calls for all children to be immediately 
assessed and released from detention, for changes 
to the law to prevent the indefinite mandatory 
detention of children, and for an independent 
guardian to be appointed for unaccompanied 
asylum seeking children who can act in their  
‘best interests’ . 

The report gives a voice to those who are otherwise 
silenced and hidden. By listening to their stories and 
making a connection with asylum seeking children, 
we recognise our shared humanity. We understand 
that these children have the same rights and needs 
as any other children in order to grow up happy and 
healthy. It is this realisation that I hope will lead us to 
adjust our thinking and policies so that all children 
have the opportunity to not just survive but to thrive.

1 Australian Bureau of Statistics, Australia’s Population by Country of Birth. At:  
http://www.abs.gov.au/ausstats/abs@.nsf/Lookup/3412.0Chapter12011-12%20and%202012-13 (viewed 5 March 2015). 

2 ABC Splash, Choose your own statistics. At:  
http://splash.abc.net.au/statistics-game/#/view/country-of-birth/big-picture (viewed 5 March 2015). 

3 Multicultural youth Advocacy Network, The CALD Youth Census Report 2014: The First Australian Census Data Analysis of Young 
People from Culturally and Linguistically Diverse Backgrounds, p.11. At:  
http://www.myan.org.au/resources-and-publications (viewed 5 March 2015). 

4 Multicultural youth Advocacy Network, The CALD Youth Census Report 2014: The First Australian Census Data Analysis of Young People 
from Culturally and Linguistically Diverse Backgrounds. At: http://www.myan.org.au/resources-and-publications (viewed 5 March 2015).

5 Multicultural youth Advocacy Network, The CALD Youth Census Report 2014: The First Australian Census Data Analysis of Young People 
from Culturally and Linguistically Diverse Backgrounds. At: http://www.myan.org.au/resources-and-publications (viewed 5 March 2015).

6 Australian human rights Commission, The Forgotten Children: National Inquiry into Children in Immigration Detention (2014). At: 
http://www.humanrights.gov.au/our-work/asylum-seekers-and-refugees/projects/national-inquiry-children-immigration-detention-index 
(viewed 5 March 2015). 
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Navigating the System:  
The VICSEG Family Mentoring Program 
Myfanwy McDonald and Colleen Turner

Myfanwy McDonald is a 
Senior Project Officer at 
the Centre for Community 
Child Health at the Murdoch 
Children’s Research Institute. 
Her specialist areas are the 
synthesis and translation 
of research about children 

and families for practice and policy audiences and 
qualitative social research. Myfanwy trained as 
a sociologist and completed her doctoral studies 
at Monash University. She has been author and 
co-author of publications that have featured in a 
range of journals and online forums including the 
Australian and New Zealand Journal of Psychiatry, 
Family Relationships Quarterly, The Conversation, 
the Australian Journal of Child and Family Health 
Nursing, and New Community Quarterly.

Colleen Turner is Coordinator 
of Western Region Programs 
for VICSEG New Futures, 
incorporating the Victorian 
Cooperative on Children’s 
Services for Ethnic Groups 
and New Futures Training. She 
is a Community Psychologist 

by background and has worked with the diverse 
communities of the northern and western suburbs 
of Melbourne for twenty years. Colleen has had the 
privilege of working with a wide range of cultural 
communities including newly arrived immigrant and 
refugee communities and Indigenous communities. 
Her focus in the last ten years has been on working 
with children and families. Colleen has a passion for 
developing and sharing knowledge. She is a strong 
supporter of Action Learning and Action Research as 
methodologies that enable communities to develop 
and maintain activities, programs and services that 
support local needs. Colleen has shared her work in 
a variety of national and international publications. 

Australia’s system of services for young children and 
their families is notoriously complex. Many different 
services exist, including childcare, playgroups, 
preschool, maternal and child health services, 
family support, early childhood intervention, and 
primary school. Each of these services offers 
a different form of care, support or education, 
delivered by professionals from a range of different 
sectors including health, education and community 
services. Services are delivered in numerous 
settings with variable costs, funding structures, and 
waiting lists.

Public debates regarding services for young 
children typically focus on access, such as access 
to childcare for working parents. however, very little 
attention is given to the difficulties associated with 
navigating the complicated network of services 
available to families with young children. For many 
migrant families, this network of services can be 
overwhelming. Language barriers are an obvious 
challenge but other challenges exist. For example, 
for families from countries where young children are 
cared for on an informal basis with little input from a 
formal service system, the child and family service 
system in Australia is likely to be confusing. Not only 
will these families struggle to access all but the most 
basic services, they are often unaware that other 
services even exist.

Added to this are practical challenges faced by many 
migrant families including housing insecurity, financial 
stress, and social isolation. Families who have come 
to Australia as humanitarian refugees or seeking 
asylum have additional stressors relating to loss and 
trauma. Little wonder that the most vulnerable families 
in Australia, including families from culturally and 
linguistically diverse backgrounds, have traditionally 
been the least likely to access many services that 
would benefit their children.

17



Why does this matter? There is a strong body of 
evidence to demonstrate the importance of early 
childhood to an individual’s long-term outcomes. 
What happens to us during early childhood has life-
long effects on our education, social adjustment, 
mental and physical health. Therefore, it is important 
that parents and children are able to access 
support that meets their needs in a timely manner. 
Intervention during the early years of a child’s life will 
help to ensure that they have the best possible start.

The VICSEG Family Mentoring program
The Victorian Cooperative on Children’s Services for 
Ethnic groups (VICSEg) has developed a unique 
form of support for migrant and refugee families 
with young children from culturally and linguistically 
diverse (CALd) backgrounds known as the VICSEg 
Family Mentoring program. It is a peer-to-peer 
mentoring program operating in Melbourne that 
aims to assist migrant and refugee families navigate 
Australia’s complex child and family service system. 
Trained mentors work with families and communities 
to provide a range of supports. Examples of the types 
of support offered include helping parents arrange 
appointments with medical specialists for their 
children, assisting families to enrol their children in 
early childhood programs, accompanying parents 
and children when they attend consultations with 
services such as Centrelink, helping families access 
food in crisis situations, and supporting families 
during their child’s transition into primary school.

Mentors also work with a range of professionals, 
including teachers, allied health professionals, 
maternal and child health nurses and social 
workers to improve their ability to engage families 
from diverse backgrounds.

The ‘bridge’ between CALD families  
and the service system
Family Mentors are paraprofessionals employed 
by VICSEg. They come from diverse cultural 
backgrounds, including Arabic speaking, Assyrian 
Chaldean, Iranian, Indian, Karen Burmese, Chin 
Burmese, Pacific Islander, South Sudanese, Turkish, 
and Vietnamese backgrounds. Ideally, the cultural 
backgrounds of Mentors match the language 
and cultural backgrounds of new and emerging 
communities in the municipalities where they work.

Mentors often work with professionals and families 
at the same time and, in this capacity, operate as 
a ‘bridge’ between CALd families and the service 
system–ensuring that both sides understand each 
other. Although Mentors are not interpreters, they 
often translate concepts that may be foreign to the 
family or the professional.

In those cases where CALd families have a limited 
understanding of the local service system, and 
where professionals are having difficulty engaging 
families, the ability of the Mentor to operate as 
a ‘bridge’ between families and professionals 
can be invaluable, as the following case study 
demonstrates.

Anyeith, a VICSEG Family Mentor from South Sudan, 
was contacted by Aaron, an allied health professional 
working in an organisation that provides support to 
young children with disabilities and developmental 
delay. Aaron requested Anyeith’s assistance in 
working with a family who had migrated to Australia 
from South Sudan. A young boy in the family, Deng, 
had recently been diagnosed with autism.

With	 Anyeith	 present	 at	 the	 home	 visit,	 it	 became	
clear that Deng’s parents did not understand 
why Aaron had visited them. Deng’s parents 
were worried that their son was going to be taken 
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away from them to attend a specialist school. 
Anyeith	 explained	 to	 Aaron	 that	 Deng’s	 parents	
were confused. She then clarified Aaron’s role to 
Deng’s	parents,	and	explained	the	type	of	support	
that Aaron’s organisation offered. Deng’s parents 
requested	that	the	next	appointment	with	Aaron	be	
held at the organisation where Aaron worked so 
they could see what was done there. Over time, the 
family developed a trusting relationship with Aaron. 
Both Aaron and Anyeith continue to visit Deng’s 
family at their home.

Family Mentors like Anyeith have a range of skills, 
including an in-depth understanding of parenting 
beliefs, expectations and practices in their community, 
as well as in mainstream Australian communities; an 
understanding of how differences in parenting beliefs, 
expectations and practices can be addressed 
respectfully; and the ability to build rapport and build 
positive relationships with families and professionals. 

Family Mentoring outcomes
The VICSEg Family Mentoring program was 
evaluated in 2011. At that stage, 182 families were 
involved in the program. outcomes for children, 
parents and families included:

•	 Improved	social	skills	for	children	involved	in	the	
program (i.e. how to play with other children and 
make new friends); 

•	 Increased	knowledge	about	the	child	and	family	
service system in Australia amongst parents;

•	 Increased	 confidence	 of	 parents	 in	 accessing	
services for themselves and their children; and

•	 An	 increased	 number	 of	 families	 accessing	
services in the locations where the Mentoring 
program operates.

outcomes for professionals involved in the program 
included:

•	 Increased	 skills	 in	 regards	 to	 engaging	 
with families and providing more culturally 
responsive services;

•	 Increased	 connections	 (i.e.	 more	 “joined	 up”	
services) amongst local service providers; and

•	 Increased	 capacity	 of	 service	 responders	
to respond to families in a collaborative and 
systematic way. 

In 2014 the valuable role and innovative nature 
of the VICSEg Family Mentoring program was 
officially recognised by the Victorian Minister for 
Children and Early Childhood development when 
VICSEg received the ‘Minister’s Award’ in the Early  
years Awards.

Where to from here?
The strengths of the VICSEg Family Mentoring 
program rest on its ability to meet the unique needs 
of newly arrived migrant and refugee families who 
face specific challenges and whose children risk 
missing out on valuable opportunities during their 
early years. The program aims to build upon the 
assets of newly arrived migrants and refugees and 
their communities and build upon the capacity of 
professionals and the existing service system to 
work effectively with culturally and linguistically 
diverse communities.

Karen Burmese family mentor 
working with a family in Wyndham 
in Melbourne’s Western Suburbs. 
Photo supplied by authors.
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Teach Them Well and  
Let Them Lead the Way:  
Growing the Next Generation of  
Multicultural Australians
Anaik Doyle

Anaik Doyle is a trainer at the 
Bicultural Support Service at 
MDA. BSS work with Early 
Childhood Education and 
Care services across QLD to 
help meet the specific needs 
of children and families from 
culturally and linguistically 

diverse backgrounds. They provide mentoring, 
role modelling, cultural conversations and practical 
support, enabling educators to gain skills, knowledge 
and confidence to successfully include children and 
families from CALD backgrounds. The information 
and advice service can be contacted on 07 3337 5427 
or via bsa@mdaltd.org.au.

Children begin to notice and be interested in human 
differences in infancy. By the time they reach 
kindergarten or preschool age they have already 
begun to feel and react to those differences in their 
own, often curious ways. Children ultimately learn 
to respond to those differences based on the social 
meaning that they perceive to be attached to them. 
In this way, prejudice is not inherited; it is learned  
by observing the behaviours and environment 
around them. 

The early childhood educator is in a position of great 
influence when it comes to helping children explore 
these observations in a positive way and preparing 
them for the multicultural world outside the fences 
of their day care environment. The educator’s own 
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attitudes, behaviour and the teaching opportunities 
he designs should encourage children to respect 
and enjoy diversity. They should also begin to 
teach them to recognise equity and fairness and a  
lack thereof. 

“In an anti-bias approach, encouraging children 
to learn about how they are different from other 
children and learn about how they are similar go 
hand in hand. These are never either/or realities 
because people are simultaneously the same 
and different from one another. This is at the 
heart of learning how to treat all people caringly 
and fairly.”1

respect for diversity and cultural competency are 
key aspects of the sector’s guiding framework, the 
Early Years Learning Framework. The Bicultural 
Support Service (BSS) at MdA was developed 
to support Early Childhood Education and Care 
(ECEC) services to confidently embrace culturally 
and linguistically diverse (CALd) families and 
communities. MdA provides the Bicultural Support 
Service to early childhood services, including 
long day care, family day care, outside school 
hours care, and occasional care services. It is a 
partnership with the health and Community Services 
Workforce Council through the Professional Support 
Coordinator. Eligible services receive this support at 
no charge.

Cultural Support Workers are BSS employees who 
live across Queensland and understand local culture 
but have a cultural heritage or identity from another 
part of the world. They speak their home language 
as well as English and, at ECEC services, they 
usually provide language support as well as share 
cultural knowledge and practice. Working within the 
ECEC service, their purpose is to assist services 
to develop skills and knowledge to support the 
participation and inclusion of children from diverse 
cultural background and effective engagement of 
their families. For most educators, they also become 
treasured teachers who briefly travel with them on 
their personal cultural competence journey. The 
insight they provide into cultural practices and the 
opportunity to learn and practice cross-cultural skills 
is a unique and special experience for everyone in 
the service.

Children at Daisies Deeragun 
early Learning Centre 
participating in cultural activities. 
Photo supplied by author.
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Muna engaging the children at 
Daisies Deeragun Early Learning 
Centre in cultural activities.  
Photo supplied by author.

Typically, when Cultural Support Workers are 
requested, it is as a reactive strategy, to provide 
support to a specific child from a CALd background 
who is unsettled upon enrolment. however, we share 
below an inspiring example of best practice. The 
day care service, daisies deeragun Early Learning 
Centre in Townsville area, had a goal to proactively 
work toward objectives of the Early Years Learning 
Framework to build the children’s awareness and 
respect for cultural diversity. objectives included:

•	 For	 staff	 and	 children	 to	 learn	 more	 about	
other cultures in order to broaden children’s 
perspective and encourage appreciation of and 
respect for diversity;

•	 To	encourage	conversation	about	similarities	and	
differences by exposing children to differences in 
language, human appearance, fabrics and food;

•	 For	 children	 to	 receive	 positive	 messaging	 
about differences;

•	 To	 provide	 a	 safe	 space	 for	 children	 to	 ask	
questions and share their thoughts in order to 
remove fear of difference and begin to talk about 
fairness, equity and prejudice;

•	 To	 use	 the	 CSWs’	 knowledge	 to	 learn	 songs,	
games, language and cultural practices and find 
ways to embed them in the service environment 
and ongoing program. 

how was this achieved? Cultural Support Worker 
Muna, who is originally from Sudan and speaks 
Arabic, was booked to attend the service for a 
weekly two-hour session, for three weeks. In each 
of these sessions, the Cultural Support Worker and 
educators worked together to engage the children in 
a number of activities which shared Muna’s culture. 
When Muna first arrived at the centre, children 
were certainly aware and wary of Muna’s different 
appearance. Muna wore traditional, modest Islamic 
clothing. Muna was able to break down this barrier 
by engaging the children with a game of dress 
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Muna engaging the  
children at Daisies  
Deeragun Early Learning 
Centre in cultural activities. 
Photo supplied by author.

up using traditional clothing. This activity was so 
eagerly embraced by the children that staff were 
left scrabbling for extra scarves and even baby 
blankets so that all children could enjoy wearing  
a headscarf ‘like Muna’. Examples of further 
activities include:

•	 Read	familiar	stories	in	both	English	and	Arabic	
so that children could see and hear differences 
in the language and script;

•	 Learned	to	speak	some	simple	words	in	Arabic;

•	 Showed	pictures	of	Sudan,	countryside,	homes,	
people and encouraged children to talk about 
similarities and differences;

•	 Learned	 about	 and	 celebrated	 Eid—a	 Muslim	
celebration;

•	 The	Cultural	Support	Worker	brought	traditional	
food for staff and children to eat.

Outcomes
By the end of Muna’s three visits, some of the 
children were able to name objects in Arabic, 
became aware of the sounds of another language 
through storytelling, they had tasted lots of delicious 
food and really enjoyed dressing up in traditional 
clothing. The children’s families were supportive 
and thought introducing their children to other 
cultures was fantastic. The children’s enthusiasm 
was contagious and they went home eager to share 
their experiences with their families at the end of 
each day.

The educators were amazed by how quickly and 
warmly the children responded to Muna. They were 
very curious, asked lots of questions and were 
eager to interact and learn from her. The next time 
she visited, they were very excited to see her with 
children saying ‘I love you Muna’ and the little girls 
commenting that she was ‘so pretty’. For most of the 
children, this was their first opportunity to meet and 
get to know a woman from an Islamic background. 
despite the current media environment and much of 
the social commentary about Islam being far from 
positive, the children’s experience was of a Muslim 
woman who was beautiful, fun, warm, and yes—
different, who became very special to them. 

The service commented: ‘We	now	have	lots	of	ways	
to bring the Sudanese Arabic culture and language 
into	our	 service	on	a	daily	basis.	We	have	Arabic	
words/language we can all use, clothes we can 
dress up in, recipes so we can make the same 
foods as Muna did and lots and lots of photos 
around the service so the children can remember 
and	revisit	their	wonderful	time	with	Muna!	We	would	
recommend	 this	 experience	 to	 all	 early	 childhood	
services and have already asked when we can have 
another	 Cultural	 Support	 Worker	 so	 we	 can	 learn	
more about another culture!’

1 Louise derman-Sparks & Julie olsen Edwards, Anti-Bias 
Education for Young Children and Ourselves
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Improving Participation of 
Culturally and Linguistically 
Diverse Children with a 
Disability in Children’s Services 
Meni Tsambouniaris 

Meni Tsambouniaris co-
ordinates NSW Bicultural 
Support–a pool of over 350 
casual bilingual/bicultural 
children’s services ‘inclusion’ 
workers, delivered by Ethnic 
Community Services Co-
operative (ECSC) on behalf 

of Children’s Services Central, the Professional 
Support Co-ordinator of NSW. Meni has a Bachelor 
of Science in Psychology (Honours) from the 
University of NSW and 28 years of experience 
working in Education Care Services. Her commitment 
to and passion for multicultural children’s services is 
reflected in the various programs and projects she 
has worked on throughout her career. Prior to the 
establishment of Bicultural Support in 2006, Meni 
worked as a Supplementary Services Program 
(SUPS) Worker for Auburn Council, Manager of the 
Casual Ethnic Workers Pool (Bicultural Support in its 
original form), and Programs Manager at ECSC. She 
also coordinated the SUPS Program–Bankstown 
Early Integration & Networking Group (BEING) at 
the Bankstown Community Resource Group for 13 
years. Meni enjoys the challenges and rewards of 
coordinating the unique, hands on, statewide human 
resource program that is Bicultural Support and is a 
strong advocate for multicultural children’s services 
through her input on various levels including policy, 
culturally and linguistically diverse representation on 
children’s services committees, the development of 
resources and delivery of professional development 
on inclusive practices.

Children with a disability from culturally and 
linguistically diverse (CALd) backgrounds and their 
families are not only faced with challenges related 
to their disability. They face double disadvantage 
in terms of access, participation, integration and 
inclusion in children’s services, as a result of 
issues around language and cultural difference. 
Their disability, in the context of their culture, can 
potentially create many barriers to their participation. 
For example, due to limited English, parents may not 
gain access to important information to assist them 
to access culturally and linguistically appropriate 
and inclusive programs and services. 

Children’s services need to work in partnership with 
families and the community to create a culturally 
and developmentally appropriate and competent 
care environment, through access to available 
special needs funding and programs, resources, 
and professional development.

According to the 2011 Census, there were 70,000 
children aged 12 and under living with a disability 
in Australia. Statistics from the disability Survey 
show the number at approximately 300,000. This 
discrepancy exists because of the different ways of 
defining disability. Surprisingly, data collection on 
the number of CALd children with disability living 
in Australia and their access to and participation in 
children’s services does not exist. This in itself is a 
major issue.
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Multiculturalism has been reinforced by the 
United Nations Convention on the Rights of the 
Child, to which Australia is a signatory. Article 30 
guarantees certain basic cultural, linguistic and 
religious rights to ethnic minorities, Indigenous and 
diverse groups. In Australia, programs such as the 
Inclusion Professional Support Program (IPSP) aim 
to practically implement this Article. Children with 
a disability have rights, and these rights provide 
the foundations for Inclusion. The specific rights of 
children with a disability are expressed in the United 
Nations Convention on the Rights of Persons with 
Disabilities. Article 23 of the Convention ensures 
that children’s needs are considered in government 
policies and in the allocation of resources in 
children’s services to facilitate their inclusion and 
participation through mainstream service delivery. 

Amongst other international statements, the 
UNESCO Salamanca Statement 1994 on inclusive 
education recognises the importance of inclusion of 
children with a disability in mainstream education. 

Australia has its own legislation, at national, state 
and territory levels, supported by research which 
has shown that children achieve better outcomes 
when their diverse strengths, abilities, interests and 
cultural practices are understood and supported. 
Valuing and respecting diversity is vital for children 
to develop a strong sense of identity. Principles of 
equity and diversity are linked to children developing 
a sense of belonging, identity, and wellbeing so 
that they become effective communicators and 
confident, involved learners.1

The Australian government is committed to 
addressing disadvantage and social inclusion 
through a wide range of actions, including the IPSP. 
The IPSP promotes and maintains high quality, 
inclusive education and care for all children, 
including those with ongoing high support needs, 
by increasing the knowledge and skills of educators, 
and the capacity of services, through providing 
professional development, advice and access 
to additional resources and inclusion support 
achieved through:

•	 Inclusion	Support	Agencies;

•	 Inclusion	Support	Subsidy	

•	 Flexible	Support	Funding.

Bicultural Support NSW, a program that is delivered 
by Ethnic Community Services Co operative 
on behalf of Children’s Services Central (the 
Professional Support Co-ordinator of NSW) is an 
example of an IPSP initiative.

Bicultural Support NSW:  
A Model of Best Practice
Bicultural Support is a unique, hands on, human 
resource of 350 Bicultural Support Workers 
representing approximately 110 different languages, 
including Indigenous dialects. Bicultural Support 
provides eligible education and care services with 
time-limited access to a bilingual/bicultural person 
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to support the service to enrol and settle a child from 
a culturally and linguistically diverse, Indigenous, or 
refugee or humanitarian intervention background. 

Support strategies delivered by Bicultural Support 
include facilitating communication between 
education and care services and families; facilitating 
cultural awareness; supporting curricula or 
programming development; and providing resources 
and linkages. Bicultural Support in NSW places 
approximately 120 Bicultural Support Workers in the 
field monthly, each working an average 12 hours per 
allocated visit. This equates to approximately 120 
workers receiving employment, 120 target children 
receiving support, and 120 children’s services 
receiving bilingual/bicultural input.

Bicultural Support Workers receive ongoing 
support and professional development. Feedback 
is received from both the service and the Bicultural 
Support Worker as part of continuous improvement 
and as a measurement against the Inclusion 
Improvement Plan outcomes.

In NSW, Bicultural Support is highly regarded as 
a model of good practice, with a pool of Bilingual/
Bicultural Workers that can be trained to provide 
similar support in other sectors. The model of the 
program is transferrable to aged care, preschools, 
and disability services. In fact, until 10 years ago, 
Bicultural Support (formerly known as the Casual 
Ethnic Workers Pool) had a special sub-program 
for children with disabilities. Unfortunately, this was 
disbanded when the IPSP was introduced. however, 
Ethnic Community Services Co-operative advocates 
for the re-institution of a program in which child care 
workers are trained and upskilled to work across the 
various disability types.

Strategies for children’s services to 
support the inclusion and participation 
of CALD children with disability
Children’s services providers and educators of 
children with disability are in the best position to 
create inclusive environments for CALd children 
with disability in their care. Tapping into resources, 
attending professional development and other 
programs can support them in this process.

Educators (including Bicultural Support Workers) 
are the perfect ambassadors for CALd children 
with disability. They are role models and advocates 
for inclusion and human rights, as they combat 
stereotypes and prejudice to promote and set a 
tone of respect, tolerance, diversity and inclusion. 
Education and care settings should be environments 
that create positive and respectful opportunities for 
all, including CALd children with disability and their 
families.

Additional language support such as access 
to Bicultural Support Workers, interpreters, or 
telephone interpreting services, the availability 
of translations of relevant children’s services 
and disability material, specialist ethnic workers, 
bilingual health care professionals, such as speech 
pathologists, paediatricians etc., also contribute 
towards increased participation of CALd children 
with a disability and their families in services.

ongoing professional development opportunities for 
staff should be made available on topics pertaining 
to disability in a cultural context, and inclusive 
practices. Working with children with disabilities, 
and multicultural perspectives in children’s 
services should be integral subjects taught in the 
education and training institution curricula, and not  
just electives.

Partnerships, linkages and referrals to culturally 
appropriate services for children and families, 
including ethno-specific disability services and 
associations, multicultural respite care and advocacy 
programs are also necessary. Bilingual/bicultural 
health care professionals are also key players in 
assisting children from CALd backgrounds with a 
disability to better participate in children’s services.
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governments, organisations and institutions also 
play a role in ensuring effective participation in 
children’s services of CALd children with disability 
through their acknowledgement of the importance 
of: children’s services that practice high quality 
inclusion for all children, at all levels; easy access to 
high quality inclusive children’s services programs 
across all service types and settings; the ready 
availability of additional educators, inclusion 
support facilitators and other support professionals; 
the introduction of national and state accountability 
systems that monitor increases in the number 
of children with a disability enrolled in inclusive 
programs; and the improvement in the quality 
of inclusive practices and programming on the 
outcomes for children with a disability in education 
and care settings. 

Where to from here?
Every child with a disability could be an ambassador 
of ability, given adequate support, resources, 
government action and funding to help them realise 
their human rights, full participation, and authentic 
inclusion in all aspects of their life.

In Australia, CALd children with disability are among 
those recognised in legislation as having special 
needs when it comes to planning and delivering 
children’s services. Programs such as the IPSP 
should be funded on an ongoing basis, to support 
all disadvantaged children. Bicultural Support, 
inclusion support agencies, inclusion support 

subsidy and professional development are IPSP 
initiatives that all children’s services should access 
to facilitate the inclusion of children from CALd 
background with disability. In addition, funding 
should be made available for a specialised Bicultural 
Support program for children with disabilities. 
recognised as a model of good practice, Bicultural 
Support operates in all states across Australia, 
and could also deliver bilingual workers trained 
specifically to support children with disability across 
the different children’s service types.

It is a fundamental right of all children, including 
CALd children with a disability, to equally participate 
and be included in children’s services. Successful 
participation and inclusion of all children, regardless 
of race, ethnicity, ability, gender or socio-economic 
status allows equal access, opportunities, values, 
policies, attitudes, practices and resources that 
support the right of every child and their family to 
participate fully and authentically in all aspects of 
children’s services.

1 department of Education, Employment and Workplace 
relations, The Early Years Learning Framework, 2009.
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It Takes a Village Program
Dr Liza Beinart

Dr Liza Beinart has a PhD in International Relations 
from the University of Western Australia. Her thesis 
focused on the application of children’s rights and 
the contributions of children to conflict transformation 
processes in conflict societies. She has worked with 
culturally and linguistically diverse communities 
since 2006 and has been a Regional Manager 
for the Perth Metropolitan programs of Save the 
Children Australia since 2009. The It Takes a Village 
Program is currently funded by Save the Children 
Australia, the Department of Social Services’ 
Settlement Grants Program, and the National 
Perinatal Depression Initiative. For more information 
please contact scawainfo@savethechildren.org.au.

Bicultural worker Hawa Hassan and 
volunteer Veronica Bearfoot with a 
participant of the early learning program. 
Photo: Jim Holmes/Save the Children.

Walk into the gosnells programs site of Save the 
Children in Western Australia at any moment of 
any weekday, and each room will be humming with 
activity. In one, ten or so women sit absorbed at 
sewing machines, their heads bent over brightly-
coloured fabric, chuckling quietly amongst 
themselves and seeking occasional assistance 
from their sewing instructor. In another, young 
children float a parachute up and down, while 
others at an activity table learn new play-doh 
techniques. In another, a worker helps a woman 
untangle the mysteries of a school report sent from 
her older child’s principal, and assists her to make 
an appointment with the teacher and an interpreter. 
Later in the day, school-aged children will troop 
loudly into the centre, armed with schoolbags and 
stories from the day, which they will compete to 
tell over afternoon tea before buckling down with 
program volunteers to tackle their homework.

Welcome to the It Takes a Village Program in gosnells, 
30 kilometres south-east of Perth, home to an 
innovative place-based approach to addressing social 
isolation and resettlement processes. developed and 
delivered by Save the Children Australia since 2009, 
It Takes a Village engages holistically with women 
and children from refugee and migrant backgrounds, 
providing wraparound support to overcome the 
personal and systemic barriers impacting on their 
integration into Australian communities.

It Takes a Village was established after Save the 
Children conducted a Child rights Situational 
Analysis of the Perth metropolitan area in 2008. The 
assessment revealed a significant gap in available 
and appropriate service provision for newly-arrived 
families to overcome challenges to resettlement.1 

It Takes a Village was developed and gradually 
expanded in response to these issues after Save 
the Children Australia took over management of The 
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gowrie Inc.’s Multicultural Supported Playgroup 
in 2009. While initially established as a facilitated 
playgroup, the model quickly grew in response to 
emerging needs, which are complex, interrelated, 
and influenced by trauma.

As the world’s leading development and 
humanitarian response organisation for children, 
Save the Children’s central rationale for the program 
was the potential to improve school readiness 
and school transition for families unfamiliar with 
Australian schooling. The common resettlement 
experience of social isolation is also a key contributor 
to a lack of school readiness amongst refugee and 
migrant background children—when mothers lack 
the confidence or community links to develop social 
networks, children remain undersocialised at home.

But the It Takes a Village model quickly evolved to 
focus on much more than just school readiness. 
“It Takes a Village is an extremely valuable service 
delivery model because it allows vulnerable 
families to receive support at multiple levels,” Save 
the Children Western Australia State Manager 
Juan Larranaga says. “In addressing the needs 
of vulnerable children from refugee and migrant 
families, we have found intervention to be far more 
successful and long-reaching when we assist 
program participants across the life continuum—
from birth to adulthood.”

The program allows this approach thanks to its five 
key components: a facilitated early learning program 
for children aged zero to five; a homework support 
and life skills program for children aged eight to 18; 
a life skills program for women; individualised family 
support and case management; and school holiday 
excursions. Participants of each component come 
from the same families, allowing staff to engage with 
multiple dynamics.

A key ‘hook’ of program attendance is the women’s 
life skills classes—sewing or more generalised 
orientation sessions on anything from preparing 
healthy school lunches to booking doctors’ 
appointments, which also encourage development 
of English skills. At home for days on end, with no 
familial or social supports to assist with the care of 
children, the women in the It Takes a Village Program 
are immensely engaged with the classes, which 
allow a few hours of social interaction and learning 
just for themselves.

“What we see with the women’s engagement is 
an amazing development of confidence and self-
worth,” says Save the Children’s refugee and 
Migrant Services Coordinator Christine I’Anson, 
who has overseen the program since its inception. 
“We frequently have participants who are initially 
extremely withdrawn, socially cut off since arriving 
in Australia. But then in time we see them blossom 
as they develop self-esteem, make small but 
significant developments in their own wellbeing, 
and branch out their social networks.”

The development of social networks also develops 
the women’s capacity to support each other, thus 
eventually decreasing their reliance on support 
from formalised programs. The combination of 
improved confidence and new supportive social 

Bicultural worker Suhur 
Ali with a participant 
of the early learning 
program. Photo: Jim 
Holmes/Save the Children.
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1 A. Targowska, A. guilfoyle, S. Teather et al. Evaluation of Save 
the Children’s It Takes a Village: Multicultural Early Learning 
Program for newly-arrived migrant and humanitarian entrant 
families in the south east metropolitan area of Perth—Final 
Report. Save the Children Australia 2011, p 19. 

2 Ibid.

Sewing teacher Margaret 
Marshall assists a sewing  
class participant. Photo:  
Jim Holmes/Save the Children.

A volunteer assists a participant of 
the Live and Learn program with his 
homework. Photo: Save the Children.

networks is instrumental in many participants 
pursuing further studies and employment, meeting 
with their children’s teachers, or learning to drive. 
For their younger children attending the facilitated 
early learning program, familiarisation with learning 
routines makes the school transition process 
considerably easier, which research shows impacts 
positively on educational outcomes.

Central to the success of engaging participants 
is the program’s bicultural workers, a team of 
women from refugee backgrounds who Save the 
Children has employed, trained and supported to 
pursue formal qualifications. The bicultural workers 
provide a bridge to isolated women, assist with 
interpreting and play a key role in developing trust. 
They also model parenting techniques and ensure 
the program remains culturally appropriate by 
respecting and promoting positive parenting within 
their own cultures. Another key aspect of the life-
continuum approach is Live and Learn, an after-
school homework support and life skills program for 

the families’ older children. developed in response to 
the well-established need for homework assistance 
for students of refugee background, Live and Learn 
provides a supportive social culture that nurtures 
the life skills participants need to succeed in school.

“Vulnerable young people face a multitude of other 
social and emotional factors, so providing them just 
with homework support is not enough,” Christine 
says. “So we provide an underpinning framework 
that addresses these issues too. We work with the 
whole young person, to support their resilience 
and address some barriers to success.” Intrinsic to 
this holistic approach is the provision of a qualified 
teacher, and a skilled youth Worker to target some 
of the participants’ more complex issues. Support is 
also provided to guide participants towards further 
educational, training and employment.

The hub-based, culturally competent model of It 
Takes a Village and its responsiveness to emerging 
issues mean the program impacts are considerable. 
A 2011 independent program evaluation concluded 
that It Takes a Village builds social capital, 
decreases social isolation and strengthens the 
capacity of refugee and migrant families to integrate 
successfully2, having assisted over 600 people 
since it began.

“It Takes a Village reflects how some of society’s 
most vulnerable families can be supported through 
very challenging life processes,” Juan Larranaga 
says. “If we can engage successfully with isolated 
mothers, then we can support the early years, which 
impacts positively on long-term life outcomes. 
“These families have extraordinary potential to 
succeed in Australia and to contribute to society. But 
this potential is best served by investing holistically 
in their resettlement processes so that the most 
vulnerable get the support they need to thrive.”
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Real stories:  
What Bicultural Support really means to 
children, families and educators 
Katrina Licuanan Kutschker, Programs Manager, FKA Children’s Services

In the small town of Trafalgar, 125 kilometres east of 
Melbourne, Natalia, a recent immigrant from Ukraine 
and newly widowed mother of three, recounts her 
story behind dark sunglasses. With a few words 
of English interspersed with her flawless russian, 
she speaks passionately of the early childhood 
educators and bicultural support team who helped 
her at the most critical time in her family’s adjustment 
to a new country.

Not knowing anyone then who spoke russian, Natalia 
felt isolated and in her own words ‘suffocated’. “Can 
you imagine what it was like? you have a terminally 
ill husband and very young children, and I couldn’t 
speak any English. Everyone here has their own 
private life. I couldn’t even talk to my family back 
home for almost a year! I wanted to hang myself!”

Soon she realised that her twin girls Sofia and 
Margaryta could not just stay home “looking out the 
window all day”. They needed to be amongst other 
children of their age, and so she enrolled them at 
the local kindergarten. Although her daughters 
were happy to play with each other, they had 
limited involvement with other children in the kinder 
due to the language barrier. The educators in the 
kindergarten did their best to help and communicate 
with Natalia and her children. however, Natalia felt 
she was not able to communicate adequately, so she 
would try to slip in and out of the service unnoticed 
to avoid conversations. It was the educator at the 
local kindergarten who sought Natalia’s consent 
to access Bicultural Support from FKA Children’s 
Services (fkaCS).

Soon after, Leyla, a russian-speaking bilingual 
worker from fkaCS, came to visit Natalia and her 
children in the kindergarten. “Leyla was the first 
person in Australia with whom my children and I 
could speak in russian. It was like a breath of fresh 
air for us! I was ready to go back to Ukraine, but 
then I realised there are people who understand and 
want to help me and my children.” The impact on 
Natalia’s twin girls from having a bilingual worker in 
their kindergarten was immediate. Leyla recounts, 
“Sofia and Margaryta’s eyes lit up instantly as soon 
as they heard me speak to them in their home 
language. They came straight up to me and did not 
want to leave my side.”

fkaCS bilingual worker Leyla and 
educator Charlotte supporting 
a Russian-speaking child at 
Peninsula Montessori Centre. 
Photo supplied by author.
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fkaCS Consultant Christine Speziale who worked 
with Leyla to support the twins, has seen similar 
outcomes amongst children in other Bicultural 
Supports she has done. In her own words:

“It is always amazing to observe the positive 
outcomes for children who have access to 
Bicultural Support. Educators often ring us for 
assistance to support children from culturally 
and linguistically diverse backgrounds who are 
struggling, distressed or displaying challenging 
behaviours. Often after implementing some 
simple strategies and a few visits from a bilingual 
worker, children become more settled and 
engaged in the program. I often see children 
who are quiet and withdrawn, become confident 
and social in their play, feel comfortable to 
speak their home language and even begin to 
try some English words! Something as simple 
as language is often overlooked as the key to 
children developing a positive sense of identity 
and wellbeing in their early years. Bicultural 
Support helps to achieve these positive 
outcomes for children.”

russian is not the only language for which requests 
for Bicultural Support have doubled in the last 
five years. Similar increases in need have been 
recorded for commonly requested languages 
such as Mandarin, hindi, Farsi and Vietnamese, as 
well as emerging languages such as dari, dinka, 
hazaragi, oromo and Chin hakka. This comes as 
no surprise considering Australia’s ever-growing 
multicultural community. Based on the 2011 Bureau 
of Statistics census, more than a quarter of the 
Australian population was born overseas. one in 
five people born in Australia has at least one parent 
born overseas, and nearly 4 million people speak 
a language other than English at home. As families 
continue to arrive from overseas and settle in 
Australia, early childhood educators are seeing the 
importance of being able to understand the needs 
and situations of children and families entering early 
childhood services.

Fortunately, Bicultural Support from fkaCS is available 
in over one hundred and fifty different languages, 
and is available at no cost to most early childhood 
services* across Victoria. Through Bicultural 
Support, early childhood services have free access 
to an interpreter or other bilingual or bicultural person 
to help enroll and settle children from culturally and 
linguistically diverse (CALd) backgrounds. Bicultural 
Support provides varying levels of support to assist 
educators in facilitating the inclusion of a child or 
children from CALd backgrounds.

Bicultural Support helps  
facilitate communication between 
educators and families
Charlotte Bischoff, Teacher-in-Charge at Try 
Peninsula Montessori Centre in Frankston, recently 
accessed Bicultural Support for a russian speaking 
child in her three-year-old group. In her own words:

“Bicultural support has enabled educators and 
peers in our centre to develop relationships with 
children from culturally and linguistically diverse 
backgrounds that may otherwise not have been 
possible in such a short period of time. So much 
is dependent upon the relationships a child 
makes with the people around them, especially 
during the early years, and bicultural support has 
helped all of us to develop these relationships 
with the child and her family. A child’s identity, 
self	 confidence	 and	 wellbeing,	 self	 expression	
and ability to communicate ideas, willingness 
to take risks and openness to learning are all 
supported	through	this	process.	We	have	worked	
with bilingual worker Leyla over several sessions 
and she has facilitated communication with the 
child in individual and group settings during this 
time, speaking in Russian to the child and also 
translating for both educators and child. She has 
given us simple Russian vocabulary with phonetic 
pronunciation to support our interactions with the 
child and she has acted as interpreter during a 
meeting with the family which was facilitated by 
an fkaCS consultant.”

32



fkaCS bilingual worker Leyla 
with Natalia and her twin 
daughters Margaryta and Sofia. 
Photo supplied by author.

Bicultural Support facilitates  
cultural awareness
With specific cultural insight from bilingual workers 
and early childhood-specific coaching from fkaCS 
consultants, educators become aware of differences 
in customs, traditions and child-rearing practices 
across cultures. Bicultural Support makes educators 
aware that even amongst families from the same 
cultural background, practices at home can be 
extremely varied. Culturally competent educators 
understand that a non-tokenistic approach in their 
programming is only possible through knowing and 
understanding the specific needs and practices 
of individual children and families attending their 
service, and incorporating these practices in the 
daily running of the program. To enable these 
discussions to occur, fkaCS consultants can 
facilitate family meetings between educators and 
parents, with the support of a bilingual worker.

Bicultural Support provides advice  
on programming or curriculum
FKA Children’s Services has a team of consultants 
who are highly-qualified and experienced early 
childhood educators. They offer advice on culturally 
appropriate practices, inclusive practice, resources 
and programs to assist newly arrived children and 
families. Consultants can suggest or provide suitable 
books, toys and other resources from fkaCS library 
collection to help educators in developing culturally 
competent programs. Educator Charlotte attests:

“Being involved with Bicultural Support has 
meant we were able to borrow Russian resources 
like bilingual stories and a music CD from fkaCS 
with no cost for a limited period of time. Having 
access to these resources will allow us to continue 
the support beyond just the sessions with the 
bilingual	 worker.	 We	 have	 also	 been	 provided	
with information handouts in both Russian and 
English emphasising the importance of families 
maintaining their home language. Together, 
this combined support has helped our team of 
educators to work more effectively to engage the 
child and her family within our centre.”

Natalia’s twin girls Sofia and Margaryta have now 
gone off to prep at the local primary school in 
Trafalgar. They continue to speak both russian and 
English and are thriving in their new environment, 
in spite of grieving the recent passing away of their 
dad. Soon, they will move into the home that Natalia 
is building in a new estate in Trafalgar. “Moving to 
another country is like starting a new life, step by 
step like a baby,” Natalia says. The newly widowed 
young mother is determined to face a new chapter 
in her life with her head held high, grateful for the 
support that she and her children have received at 
the most critical time in their lives.

* As Professional Support Coordinator for Victoria, 
gowrie Victoria contracts FKA Children’s Services 
to provide Bicultural Support to eligible services 
under the Inclusion and Professional Support 
Program. Eligible services include Child Care 
Benefit approved long day care, family day 
care, out-of-school-hours care, occasional care,  
in-home care and Budget Based Funded services. 
Bicultural Support is also available to State-funded 
four-year-old kindergartens through funding from 
the Victorian government department of Education 
and Early Childhood development.
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AUSTRALIAN CAPITAL TERRITORy

ACT Multicultural Council Inc.
Po Box 5026 Chisolm ACT 2905
P: 0404 004 925
E: mithunka@gmail.com

NEW SOUTH WALES

Ethnic Communities’ Council of NSW
221 Cope St Waterloo NSW 2017
P: 02 9319 0288
F: 02 9319 4229
E: admin@eccnsw.org.au
W: www.eccnsw.org.au

Multicultural Communities’ Council  
of Illawarra Inc.
117 Corrimal Street  
Wollongong NSW 2500 
Po Box 238 Wollongong NSW 2520
P: 02 4229 7566
F: 02 4226 3146
E: admin@mcci.org.au
W: www.mcci.org.au

Multicultural Council of Griffith
Koyoo Street griffith NSW 2680
Po Box 2327 griffith NSW 2680
P: 02 6964 4366
F: 02 6964 6364
E: multiculturalcouncilofgriffith 
 @gmail.com

Multicultural Council Wagga Wagga Inc
53 Trail Street Wagga Wagga NSW 2650
Po Box 222 Wagga Wagga NSW 2650
P: 02 69216666
F: 02 6921 6669
E: multicultural@mcww.org.au
W: www.mcww.org.au

Young & District Multicultural  
Association Inc.
62 redhill road young NSW 2594
Po Box 92 young NSW 2594
P: 02 6382 5469
F: 02 6382 3575

NORTHERN TERRITORy

Multicultural Council of the  
Northern Territory
Malak Shopping Centre
Shop 15, Malak Place Malak NT 0812
Po Box 299 Karama NT 0813
P: 08 8945 9122
F: 08 8945 9155
E: admin@mcnt.org.au
W: www.mcnt.org.au

QUEENSLAND

Ethnic Communities Council of Qld
253 Boundary Street West End  
QLd 4101
Po Box 5916 West End QLd 4101
P: 07 3844 9166
F: 07 3846 4453
E: administration@eccq.com.au
W: www.eccq.com.au

Ethnic Communities Council of 
Logan Inc.
Po Box 604 Woodridge QLd 4114
P: 07 3299 3377
F: 07 3809 2168
E: admin@eccl.org.au
W: www.eccl.org.au 

Multicultural Communities Council  
Gold Coast Inc.
1 dominions road Ashmore  
QLd 4214 
Po Box 345 Ashmore City QLd 4214
P: 07 5527 8011
F: 07 5527 8531
E: mail@mccgc.com.au
W: www.mccgc.com.au

Townsville Intercultural Centre
360 Citylink Bldg  
Townsville QLd 4810
Po Box 1858 Townsville QLd 4810
P: 07 4772 4800
F: 07 4772 1840
E: farvardin.daliri@bigpond.com
W: www.townsville-mrc.org

SOUTH AUSTRALIA

Multicultural Communities’ Council  
of South Australia Inc.
113 gilbert St Adelaide SA 5000
P: 08 8345 5266
F: 08 8345 5277
E: mccsa@mccsa.org.au
W: www.mccsa.org.au

TASMANIA

Multicultural Council of Tasmania
Mcdougall Building
Ellerslie road Battery Point TAS 7000
Po Box 798 hobart TAS 7001
P: 03 6231 5067
F: 03 6231 5069
E: mcot@tassie.net.au
W: www.mcot.org.au

VICTORIA

Ethnic Communities’ Council  
of Victoria
Statewide resources Centre
150 Palmerston St Carlton VIC 3053
P: 03 9349 4122
F: 03 9349 4967
E: eccv@eccv.org.au
W: www.eccv.org.au

Diversitat (Geelong Ethnic Communities’ 
Council)
153 Pakington Street  
geelong West VIC 3218
P: 03 5221 6044
F: 03 5223 2848
E: diversitat@diversitat.org.au
W: www.diversitat.org.au

Ballarat Regional Multicultural Council
golden Point Cultural & Learning Centre, 
Cnr grant & English Sts  
golden Point VIC 3350
Po Box 1418 Bakery hill VIC 3354
P: 03 5332 5941
F: 03 5332 5944
E: admin@brmc.org.au
W: www.brmc.org.au

Ethnic Council of Shepparton & District
158 Welsford St Shepparton VIC 3632
Po Box 585 Shepparton VIC 3632
P: 03 58312395
F: 03 5831 3764
E: ecshepp@mcmedia.com.au
W: www.ethniccouncilshepparton.com.au

Gippsland Ethnic Communities’  
Council Inc.
Po Box 3492  
gippsland Mail Centre VIC 3841
P: 03 5126 2091
F: 03 5126 4027
E: gippslandEEC@gmail.com
W: www.gippslandethniccommunities 
 council.websyte.com.au

North East Multicultural Association
3 The Close Wangaratta VIC 3677
Po Box 417 Wangaratta VIC 3676
P: 03 5721 2090
E: nema@nema.org.au
W: www.nema.org.au

WESTERN AUSTRALIA

Ethnic Communities’ Council of  
Western Australia
20 View Street North Perth WA 6006
P: 08 9227 5322
F: 08 9227 5460
E: eccwa.info@gmail.com
W: www.eccwa.org.au

FECCA STATE, 
TERRITORy AND 
REGIONAL MEMBERS

National Ethnic Disability Alliance
Po Box 971 Civic Square ACT 2608
P: 02 6262 6867
W: www.neda.org.au

B’nai B’rith Anti-Defamation Commission
306 hawthorn rd Caulfield  
South Melbourne VIC 3162
P: 03 9272 5677
F: 03 9272 5671
E: reception@antidef.org.au
W: www.antidef.org.au

ASSOCIATE MEMBERS
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Joseph Caputo oAM JP
Chair

Eugenia grammatikakis
Senior Deputy Chair

Tina Karanastasis
Senior Deputy Chair

Mithun Alexander
Deputy Chair / ACT MC President

Peter doukas
Deputy Chair / ECC NSW Chair

Madhu dasgupta
Deputy Chair / MCNT President

Serge Voloschenko
Deputy Chair / ECCQ Chair

helena Kyriazopoulos
Deputy Chair / MCCSA President

Alphonse Mulumba
Deputy Chair / MCoT Chairperson

Eddie Micallef
Deputy Chair / ECCV Chairperson

Iren hunyadi
Deputy Chair / ECCWA President

Sam Afra JP
Hon Secretary

yogan Sathianathan oAM JP
Hon Treasurer

Pino Migliorino
Hon President

Zeliha Iscel
Disabilities’ Chair

Pallavi Sinha
Women’s Chair

ricardo Viana
Regional Chair

Parsuram Sharma-Luital JP

New and Emerging  
Communities’ Chair

Mohammad Al-Khafaji

Young FECCA Chair

FECCA is the national peak body representing Australians from culturally and 
linguistically diverse (CALD) backgrounds. We provide advocacy, develop 
policy and promote issues on behalf of our constituency to government and the 
broader community. FECCA supports multiculturalism, community harmony, 
social justice and the rejection of all forms of discrimination and racism.

FECCA’s membership comprises state, territory and regional multicultural and 
ethnic councils. FECCA has an elected executive committee and a professional 
national secretariat implementing policies and work programs on behalf of its 
membership and stakeholders.

For more information and to read more about FECCA’s policies and program, 
please visit our website: www.fecca.org.au. Alternatively, please contact the 
FECCA office on (02) 6282 5755, or email: admin@fecca.org.au.

National Ethnic Disability Alliance
Po Box 971 Civic Square ACT 2608
P: 02 6262 6867
W: www.neda.org.au

B’nai B’rith Anti-Defamation Commission
306 hawthorn rd Caulfield  
South Melbourne VIC 3162
P: 03 9272 5677
F: 03 9272 5671
E: reception@antidef.org.au
W: www.antidef.org.au

FECCA NATIONAL 
ExECUTIVE MEMBERS

ABOUT FECCA

ASSOCIATE MEMBERS
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Advertising in 
Australian Mosaic 
Magazine

Advertising in Australian Mosaic enables broad 
reach to an influential audience and the ability 
to effectively spread the message about your 
organisation’s work with CALd communities. 
Advertising costs as little as $350 +gST for 
a quarter page full colour placement or up to 
$1000 + gST for a full page colour placement.

Advertising in Australian Mosaic supports the 
work of FECCA in promoting the interests of 
CALd communities, strengthening Australian 
society as a whole.

Size Full colour advertisement

Full page (A4) $1000 +gST

half page (A5) $650 +gST

Quarter page $350 +gST


